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Mission / Purpose
The Associate in Fine Arts program concentrates heavily on the fine arts and is recommended for those who plan
to continue a Bachelor of Fine Arts degree program. The course work in the Associate in Fine Arts program
includes literature, humanities, social/behavioral science, mathematics, and natural science.
Student Learning Outcomes/Objectives, with Any Associations and Related Measures, Targets,
Reporting Findings, and Action Plans
SLO 1: Communicate Effectively
AFA students are required to take ENG 111 and will be able to communicate effectively using the conventions of American
Standard English in professional and academic environments.
Relevant Associations:
General Education/Core Curriculum Associations
1 Communicate effectively using the conventions of American Standard English in professional and academic
environments.
InstitutionalGoals Associations
1 Respond to student and community needs through measurable goals.
2 Establish a culture of quality customer service.
3 Ensure fiscal responsibility, accountability and financial stability.
4 Focus on workforce preparedness to support economic development.
StrategicObjectives Associations
FTCC
10 Improve assessment plans with documented evidence of outcomes.
61 Continue enhancements to support services and academic programs to meet the changing needs of
the military and veteran students.
Related Measures
M 1: ENG 111 Communicate Effectively
What: This cycle (2014-15), the English college transfer team will utilize a newly-revised rubric, which the assessment
coordinators modified based on last year's assessment findings. Why: Since this rubric aligns with our English
College Transfer Program Objectives, it will be used across the program as a reliable tool for student assessment.
How: We will collect student data from selected English 111 classes in order to evaluate student achievement in our
area. In the last third of the course, all English 111 students will compose a multi-paragraph, academic research
paper, documented in MLA format.
Who: This assignment will be assessed by instructors using the standard English department rubric for the 20142015 cycle. Please see the attached Faculty Instructions and the Faculty Data Collection Sheet, which outline how
the instructors will collect data from their classes.
When: This data will be collected in the fall of 2014, and it will then be analyzed in the spring of 2015 and published to
WEAVEonline.
Source of Evidence: Written assignment(s), usually scored by a rubric
Connected Documents
CTE Supplemental Guide
ENG 111 Assessment Memo
ENG 111 Course Picks
ENG 111 Tally Sheet
Research paper Rubric
Target:
At least 80 % of all students enrolled in English 111 classes will score at least 76% on the division's rubric, which
assesses students' abilities to produce clear expository prose by utilizing the proper mechanical conventions of
Standard Written English.
Reporting Finding (2015-2016) - Target: Met
In the fall of 2015, a total of 98 Associate of Arts students were evaluated on the required research essay in
English 111. A reported 90% of AA students scored a 2 or higher on a multi-paragraph research essay. Only
10 students scored below 2. Student essays were assessed through the FTCC General Education Rubric.
Reporting Finding (2014-2015) - Target: Partially Met
In the fall semester of 2014, selected English instructors evaluated 295 papers using the division's updated
rubric. These 295 papers stemmed from twenty-one ENG 111 courses. Fourteen ENG 111 instructors
submitted data. In the spring semester of 2015, the assessment coordinators evaluated the data. The overall
Achievement Target was partially met based on a standard grading tool (rubric) and the evaluation of students'
papers. Although only 70.5% of the essays indicated a score of 77% or more for their overall score on the
grading rubric, individual objectives on the rubric saw significant growth from the 2013-2014 cycle. Objective 1:
Organization grew approximately 4%; Objective 2: Development improved approximately 6%; and Objective 4:
Documentation grew nearly 11%. Objective 3 remained the same. Furthermore, the target goal of 75% of
students scoring a 77% or better was met for Objectives 1 and 2.
Connected Document

TOP

2014-2014AssessmentData
Related Action Plans (by Established cycle, then alpha):
For full information, see the Details of Action Plans section of this report.
ENG 111 Assessment Improvement
Established in Cycle: 2014-2015
At least 75 % of all students enrolled in college transferable English classes will score at least 77% on
“Objective 4: Academ...
SLO 2: Critical Thinking
Graduates will be able to use critical thinking skills to analyze problems and make logical decisions.
Connected Document
BIO 111 Critical Thinking Rubric
Relevant Associations:
General Education/Core Curriculum Associations
2 Use critical thinking to analyze problems and make logical decisions.
InstitutionalGoals Associations
2 Establish a culture of quality customer service.
3 Ensure fiscal responsibility, accountability and financial stability.
StrategicObjectives Associations
FTCC
10 Improve assessment plans with documented evidence of outcomes.
61 Continue enhancements to support services and academic programs to meet the changing needs of
the military and veteran students.
Related Measures
M 2: Critical Thinking (BIO 111)
What: BIO 111 students will apply critical thinking to analyze problems and make logical decisions while evaluating a
controlled experiment. How: The Biology Assessment Team will collect students' written communication of their
analysis of a controlled experiment from fiscal year 2015-2016 BIO 111 classes. A rubric will be used to evaluate the
conclusion of submissions to determine students' achievement in applying critical thinking to analyze problems and
make logical decisions. Why: Scientists seek to figure out how the physical world operates through systematic
observation, experimentation, and analysis. By analyzing the physical world, they seek to formulate principles, laws,
and theories useful in explaining natural phenomena, and in guiding further scientific study. Critical thinking and
problem solving skills apply to all sciences and are an integral part of the learning process in BIO 111 courses.
Critical thinkers question information, conclusions, and points of view. They strive to be accurate, precise, and
relevant in their analysis. They seek to think beneath the surface, to be logical, and objective. BIO 111 students will
apply these skills to their reading and writing as well as to their speaking and listening. Current science curricular
reform involves helping students learn how to make informed decisions regarding the significance of scientific
observations and hypotheses throughout their lives. It is often assumed that “scientific literacy” will be useful in this
regard and that the acquisition of science process skills, such as those presumed to be provided by laboratory
courses, is essential to getting students to achieve this goal (American Association for the Advancement of Science,
1993; Council of Ministers of Education, 1997; Miller, Osborne, & Nott, 1998). A key and perhaps defining feature of
the scientific strategy, particularly within the biological sciences, is the role of critical thinking and controlled
experiments in both the design and interpretation of experimental observations. Control experiments, both positive
and negative, are served to explicitly test the experimenter's assumptions, so as to validate the conclusions that can
be drawn from experimental results (Shi, Power, & Klymkowsky, 2011). Who: The Biology Assessment Team will
collect student data from Biology 111 classes and use a rubric to evaluate students' achievement in applying critical
thinking to analyze problems and make logical decisions. When: BIO 111 students enrolled in 8 and 16 week courses
will be assessed during the Fall 2015 and Spring 2016 terms. Assessment data will be combined and evaluated at the
end of the Spring 2016 term.
Source of Evidence: Written assignment(s), usually scored by a rubric
Connected Document
BIO 111 Critical Thinking Rubric
Target:
70% of the AFA students will meet the critical thinking assessment.
Reporting Finding (2015-2016) - Target: Met
Our achievement target stated that success would be determined by the ability of 70% of the students who
completed the course to score a 2 or higher on the assessment using the Critical Thinking rubric. Based on
the reviewed essays the achievement target was met, with 89% of students scoring at least a 2.
Connected Document
BIO 111 Critical Thinking Rubric
SLO 3: Socialization Skills/Cultural Awareness/Global Perspective
Graduates will demonstrate socialization skills that support cultural awareness and a global perspective.
Connected Document
ART 111 Global Awareness Rubric
Relevant Associations:
General Education/Core Curriculum Associations
3 Demonstrate socialization skills that support cultural awareness and a global perspective.
InstitutionalGoals Associations
2 Establish a culture of quality customer service.
3 Ensure fiscal responsibility, accountability and financial stability.
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StrategicObjectives Associations
FTCC
10 Improve assessment plans with documented evidence of outcomes.
61 Continue enhancements to support services and academic programs to meet the changing needs of
the military and veteran students.
Related Measures
M 3: Socialization Skills/Cultural Awareness/Global Perspective (ART 111)
WHAT: This cycle (2015-16), Socialization Skills/Cultural Awareness/Global Perspective will be measured for the
Associate of Arts, Associate of General Education, and Associate of Fine Arts using the ART 111 course. WHY: The
course was selected as part of an effort to demonstrate Socialization /Cultural Awareness/Global Perspective skills in
graduates of the above named programs. The Socialization Skills/Cultural Awareness/Global Perspective general
education competency will be measured in general education courses that rotate every year. HOW: Students enrolled
in all sections of ART 111 will complete an assignment that requires them to demonstrate global awareness, cultural
knowledge, cultural self-awareness, diverse communication, and socialization skills. Students will be assessed using a
rubric created by the general education assessment team. WHO: This assignment will be assessed by instructors
using the standard Socialization Skills/Cultural Awareness/Global Perspective rubric for the 2015-2016 cycle. WHEN:
This data will be collected in the fall of 2015, and it will then be analyzed in the spring of 2016 and published to
WEAVE online.
Source of Evidence: Writing exam to assure certain proficiency level
Connected Document
ART 111 Global Awareness Rubric
Target:
70% of AFA students will meet the goal for the Cultural Awareness Assessment.
Reporting Finding (2015-2016) - Target: Met
71% of AFA students met the goal of the Cultural Awareness assessment. 2 students scored less than 2.
Connected Document
AFA Assessment Date for 2015-2016
SLO 4: Quantitative Literacy
Graduates will be able to demonstrate quantitative competencies.
Connected Document
2015-16 HIS 131 Assessment Rubric
Relevant Associations:
General Education/Core Curriculum Associations
4 Demonstrate quantitative competencies.
InstitutionalGoals Associations
1 Respond to student and community needs through measurable goals.
3 Ensure fiscal responsibility, accountability and financial stability.
StrategicObjectives Associations
FTCC
10 Improve assessment plans with documented evidence of outcomes.
61 Continue enhancements to support services and academic programs to meet the changing needs of
the military and veteran students.
Related Measures
M 4: Quantitive Literacy (HIS 131)
What: Students enrolled in HIS 131 will be required to analyze the Presidential Election of 1824. During the analysis,
students will create a written interpretation of the presidential election results using the voting data from 1824. Why:
Students who successfully complete HIS 131: American History 1 course are expected to apply quantitative literacy
skills to situations involving historical facts.
When: This assessment will be administered during the Fall 2016 semester to all HIS 131 classes.
Who: Appropriately trained personnel (instructors within Social Science/Humanities) in grading of collegiate papers
will be responsible for analyzing the information presented in the research assignment utilizing a common rubric.
How: After students complete the assessment, faculty teaching HIS 131 will use a common quantitative literacy rubric
that measure student's ability to understand, communicate, extract, and evaluate the results of the election data.
Source of Evidence: Writing exam to assure certain proficiency level
Target:
70% of AFA students will meet the goal of the Quantitive Literacy assessment.
Reporting Finding (2015-2016) - Target: Met
75% of AFA students met the goal of the Quantitive Literacy assessment.
Connected Document
AFA Assessment Date for 2015-2016
SLO 5: Computer Literacy
Graduates will successfully demonstrate computer literacy.
Connected Document
MUS 111 Computer Literacy Rubric
Relevant Associations:
General Education/Core Curriculum Associations

TOP

5 Demonstrate computer literacy.
InstitutionalGoals Associations
1 Respond to student and community needs through measurable goals.
3 Ensure fiscal responsibility, accountability and financial stability.
StrategicObjectives Associations
FTCC
10 Improve assessment plans with documented evidence of outcomes.
61 Continue enhancements to support services and academic programs to meet the changing needs of
the military and veteran students.
Related Measures
M 5: Computer Literacy
WHAT: This cycle (2015-16), computer literacy will be measured for the Associate of Arts, Associate of General
Education, and Associate of Fine Arts using the MUS 110 course. WHY: The course was selected as part of an effort
to demonstrate computer literacy skills in graduates of the above named programs. The computer literacy general
education competency will be measured in general education courses that rotate every year. HOW: Students enrolled
in all sections of MUS110 will complete an assignment that requires them to use technology to complete academic
research, create and submit a document online, and to appropriately communicate with others electronically.
Students will be assessed using a rubric created by the general education assessment team. WHO: This assignment
will be assessed by instructors using the standard computer literacy rubric for the 2015-2016 cycle. WHEN: This data
will be collected in the fall of 2015, and it will then be analyzed in the spring of 2016 and published to WEAVE online.
Source of Evidence: Writing exam to assure certain proficiency level
Connected Document
MUS 111 Computer Literacy Rubric
Target:
70% of AFA students will meet the goal of the Computer literacy assessment.
Reporting Finding (2015-2016) - Target: Met
100% of AFA students met the goal of the Computer literacy assessment. The criteria for this assessment may
need to be re-evaluated for next assessment period.
Connected Document
AFA Assessment Date for 2015-2016

Details of Action Plans for This Cycle (by Established cycle, then alpha)
ENG 111 Assessment Improvement
At least 75 % of all students enrolled in college transferable English classes will score at least 77% on
“Objective 4: Academic Writing Conventions” of the division's rubric, which assesses students' abilities to
communicate effectively within an academic environment by producing responsibly researched and written
essays. This score constituted 15% of the total paper grade.
In all, 54% of the essays indicated a score of 77% or more for “Objective 4: Academic Writing
Conventions.” This was an almost 11% percent improvement from the 2013-2014 cycle.
Established in Cycle: 2014-2015
Implementation Status: Finished
Priority: High
Relationships (Measure | Outcome/Objective):
Measure: ENG 111 Communicate Effectively | Outcome/Objective: Communicate Effectively
Implementation Description: 1.Holisitic grading sessions will continue for professional development to include new
instructors hired during the last school year. As a group, the English Curriculum instructors will work together to assess
sample papers in order to develop consistency and greater objectivity. The instructors will focus on how to respond to
student writing in order to increase student understanding and strengthen student writing. 2.In these Holistic grading
sessions, more focus will be on how we score Obje
Projected Completion Date: 06/2016

Analysis Questions and Analysis Answers
What were the strengths of your assessment process?
The assessments covered a large number of students which made the assessment findings more accurate. The assessments were
conducted by a variety of faculty to make it more encompassing.

What were the weaknesses of your assessment process?
The AFA students scored exceptionally high on one of the assessments. This assessment needs to be evaluated to see if
it needs to be adjusted going forth.
What was learned as a result of your assessment process?
The assessment was conducted in the Fall semester and reported early. Because the departmental change in leadership,
the department chair was not included early in the process. This will be corrected for the next assessment period.
How will what was learned impact the direction and emphasis of your academic or support unit?

TOP

The information learned shows that the department is on the right path of instructing our students. With the next assessment the goal is to
include all the Fine Arts Faculty in the process of gathering data and to push the students towards striving for excellence in their work.

Annual Report Section Responses
Program Review (Academic Units)
The academic program review for the Associate in Fine Arts will be uploaded during the next assessment cycle.
Advisory Comm. Minutes (Academic Units)
All academic programs have associated Advisory Committees that provide community input on program direction and
outcomes.
Connected Document
AFA Advisory Board Meeting Minutes 2015-2016
End Of Year Reports (VPs, AVPs, Deans)
Strategic Plan (2015-2020) and other related documents
Connected Documents
2016 Grad Survey
Strategic Plan 2015-2020
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FTCC College Transfer English: Supplemental Rubric Guide
Organization and
Focus

Advanced
The writer establishes a clear and

Objective 1A: effectively organized thesis with a
Thesis

sophisticated sentence structure.

Satisfactory

Acceptable

The writer establishes a clear, wellThe writer establishes a functional
organized thesis with a simple sentence thesis that is somewhat clear and
structure.
organized.

The thesis introduces main points but
may lack effective organization or
may present a vague or unclear
stance; a reader can infer stance.
The writer provides relevant and
The writer provides relevant and
The writer provides functional topic
specific topic sentences for all body specific topic sentences for most body sentences for most body paragraphs.
paragraphs.
paragraphs.
Most topic sentences convey main
Objective 1B:
ideas, but some lack specificity; they
Each topic sentence clearly conveys Most topic sentences clearly convey
may make tenuous claims or may
the
main
idea
of
its
paragraph
by
main
ideas
by
making
specific
claims
Topic
correspond only vaguely with the
making a specific claim that
that correspond with the thesis.
Sentences
thesis. One topic sentence may lack
corresponds clearly with the thesis.
One or two topic sentences may lack
this altogether, but there is no
specificity, may make tenuous claims,
pattern.
or may correspond vaguely with the
thesis.
The writer constructs a coherent
The writer constructs a (mostly)
The writer constructs a functional
Objective 1C: product that reflects a consistently coherent product that reflects a logical product that reflects a generally
logical progression of ideas.
progression of ideas.
logical progression of ideas.

Logical
Organization
and
Coherence

The thesis introduces specific main The thesis introduces main points and
points (support ideas) and presents presents a clear stance on the topic.
a clear stance on the topic.

Appropriate and varied transitional
signals enhance relationships
between and among ideas
throughout the project.

The writer develops a thorough and The writer develops a strong
introduction and conclusion with no
conclusion.
major flaws.

Objective 1D: engaging introduction and
Introduction
and
Conclusion

Appropriate transitional signals create Some appropriate transitional signals
relationships between and among ideas create relationships between and
throughout the project.
among ideas throughout most of the
project, but some transitions may
One or two minor flaws create little, if
lack consistency, clarity, variety, or
any, confusion for a reader.
relevance. One or two major flaws
may create confusion for the reader.
The writer presents a functional
introduction and conclusion with no
more than one major flaw.

The introduction establishes the
The introduction establishes the primary The introduction previews the
product’s primary topic and captures topic and attempts to capture a reader’s primary topic adequately but may not
a reader’s attention.
attention.
effectively engage a reader’s
attention.
The conclusion unifies the product The conclusion unifies the project by
effectively by reviewing main ideas reviewing main ideas and signaling or The conclusion unifies the project by
and clearly establishing an overall suggesting an overall significance.
reviewing main ideas but may not
significance.
clearly signal an overall significance.

TOP

Minimal

Unacceptable (High / Low)

The writer presents a vaguely High: The writer provides no
discernible thesis.
clearly discernible thesis.
The thesis lacks organization
and presents no clear stance
or may spread over several
sentences.

Main points and stance are
unclear or irrelevant.

The writer provides some
functional topic sentences.

High: The writer provides few
clearly discernible topic
sentences.

Low: The writer provides no
discernible thesis.

Most topic sentences lack
specificity; they may convey no Topic sentences are confusing or
discernible claims or may
present no clear relevance.
correspond only vaguely with
the thesis.
Low: The writer provides no
discernible topic sentences.

The writer presents some
organization that reflects a
logical progression of ideas.
Few, if any, appropriate
transitional signals create
relationships between and
among ideas.
Several major flaws create
confusion for a reader.

High: The writer presents little
organizational structure.
The lack of organization and
transitional signals creates
confusion for a reader throughout
the product.

Low: The product reflects no
discernible body content.

The writer provides a
discernible introduction and
conclusion with major flaws.

High: The writer provides little
discernible introduction and
conclusion.

The introduction previews the
primary topic inadequately or
may not attempt to engage a
reader’s interest.

The introduction fails to preview a
primary topic and does not
attempt to engage a reader’s
interest.

The conclusion may present a
weak, inadequate, illogical, or
irrelevant review of main ideas
and may signal little, if any,
overall significance.

The conclusion offers little, if any,
review and signals no overall
significance.
Low: The writer provides neither
a discernible introduction (aside
from a thesis) nor a conclusion.
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Development

Advanced

Satisfactory

Acceptable

Objective 2A:

The writer selects and uses
highly credible, relevant,
academic sources to
support all assertions
effectively.

The writer selects and uses
highly credible, relevant,
academic sources to support
nearly all assertions effectively
with one or two minor lapses.

The writer selects and uses highly
credible, relevant, academic
sources to support most assertions
adequately with no more than one
major lapse.

The writer selects and uses
credible, relevant, academic
sources to support a few
assertions adequately but may
have several minor or a few
major lapses.

High: The writer selects and uses
too few academic sources to
support assertions.

The writer includes specific,
detailed evidence that
clearly and effectively
supports main ideas
presented in the topic
sentences of all body
paragraphs.

The writer includes specific,
detailed evidence that clearly
and effectively supports main
ideas presented in the topic
sentences of nearly all body
paragraphs.

The writer includes evidence that
adequately supports main ideas
presented in the topic sentences of
body paragraphs.

The writer includes some
evidence, but evidence or
details fail to support the main
ideas presented in most body
paragraphs.

High: The writer includes too little
evidence to support main ideas
presented in the topic sentences
of most or all body paragraphs.

The writer elaborates on all
major assertions with
relevant, factual data and
insightful academic
research.

The writer elaborates on nearly
all major assertions with
relevant, factual data and
effective academic research
with one or two minor lapses.

The writer elaborates on most major
assertions with relevant, factual
data and adequate academic
research with no more than one
major lapse.

The writer elaborates on a few
assertions with relevant factual
data and adequate academic
research but may have several
minor or a few major lapses.

High: The writer supports and
elaborates too few assertions with
relevant factual data or adequate
academic research.

The writer provides clear,
relevant analysis with
concluding statements for
all body paragraphs that
effectively connect ideas
between topic sentences
(or main ideas) and
supporting material.

The writer provides clear,
relevant analysis with
concluding statements for
nearly all body paragraphs that
effectively connect ideas
between topic sentences (or
main ideas) and supporting
material.

The writer provides some functional
analysis and concluding statements
for most body paragraphs that
connect ideas between topic
sentences (or main ideas) and
supporting material.

The writer attempts to provides
some analysis and concluding
statements for some body
paragraphs that connect ideas
between some topic sentences
(or main ideas) and supporting
material, though several may be
weak.

High: The writer provides few
discernible concluding statements
for body paragraphs that connect
ideas between topic sentences (or
main ideas) and supporting
material.

The writer anticipates
audience reaction to all
assertions and responds
strategically with clarifying
support to include thorough
counterargument(s).

The writer anticipates audience
reaction to nearly all assertions
and responds with clarifying
support, to include effective
counterargument(s).

The writer anticipates audience
reaction to most assertions and
responds with clarifying support, to
include functional
counterargument(s).

The writer anticipates audience
reaction to some assertions and
responds with vaguely
discernible counter-argument(s).

High: The writer includes little
discernible evidence of
anticipating audience reaction or
of responding with appropriate
support or counterargument.

Quality of
Source Support

Objective 2B:
Relevance of
Source Support to
Topic Sentences

Objective 2C:
Adequacy of
Source Support

Objective 2D:
Relevance of
Source Support to
Concluding
Statements

Objective 2E:
Strategic
Application of
Source Support

Evidence may lack adequate detail
to establish relevance or clarity.

Counterargument(s) may lack
adequacy, specificity, or clarity.

*Must meet minimum requirement for length and sources to receive credit for Objective 2.
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Minimal

Evidence lacks adequacy,
specificity, relevance, or clarity.

Counterargument(s) may lack
relevance, adequacy, specificity,
or clarity.

Unacceptable (High / Low)

Low: The writer includes no
discernibly credible sources.

Low: The writer includes no
evidence in support of topic
sentences.

Low: The writer includes no
discernibly relevant factual data or
academic research.

Low: The writer provides no
discernible concluding statements
for body paragraphs.

Low: The writer includes no
discernible evidence of
anticipating or responding to
audience reaction.

Diction,
Grammar, and
Mechanics

Objective 3A:
Diction and
Language

Advanced
The writer selects language that
demonstrates a thorough
understanding of the academic
audience.
The writer uses active verb forms
and concise language.
The writer avoids weak verb forms,
wordiness, redundancy clichés and
slang expression, and inappropriate
first and second-person references.

Objective 3B:
Effective
Sentence
Structures

Objective 3C:
Grammar,
Punctuation,
and
Mechanics

	
  

Satisfactory
The writer selects language that
demonstrates clear understanding
of the academic audience.
The writer uses active verb forms
and concise language.
Language choices reflect one or
two minor flaws in multiple areas
but reveal no pattern and create no
barrier for a reader.

The writer employs a variety of
sophisticated standard sentence
structures free of fragments and
run-ons (comma-spliced and fused
sentences).

The writer employs a variety of
standard sentence structures nearly
free of fragments and run-ons
(comma-spliced and fused
sentences).

No fragments or run-ons are
present.

No more than two fragments or runons are present.

The writer employs a sentence
structure that creates no significant
confusion for a reader.

The writer employs a sentence
structure that may create some
confusion for a reader in no more
than two places.

Acceptable

Minimal

Unacceptable (High / Low)

The writer selects language that
demonstrates a developing
understanding of the academic
audience.

The writer selects language
that demonstrates
inadequate understanding of
the academic audience.

High: The writer uses language
that demonstrates little
understanding of an academic
audience.

The writer uses some active verb
forms may use other weak verbs
repetitively.

Language choices reflect
two or more major flaws that
reveal patterns and create
occasional barriers for a
reader.

Language choices create
frequent barriers for a reader.

Language choices reflect no more
than one major flaw that reveals a
pattern or that may create a barrier
for a reader.

The writer employs standard
sentence structures with few
fragments or run-ons (commaspliced and fused sentences).
No more than three fragments or
run-ons are present.
The writer employs a sentence
structure that may also create
confusion for a reader in a few
places.

The writer includes some
standard sentence
structures with more than a
few fragments or run-ons
(comma-spliced and fused
sentences).
Several fragment or run-ons
are present.
The writer employs a
sentence structure that
creates confusion for a
reader in several places.

The writer observes standard
written English with exemplary
spelling, grammar, and punctuation
and only minor one-time errors.

The writer observes standard
written English with excellent
spelling, grammar, and punctuation
and only a few minor errors.

The writer observes standard
written English with adequate
spelling, grammar, and
punctuation but some errors.

The writer observes some
conventions of standard
written English spelling,
grammar, and punctuation.

The writer avoids unclear pronoun
reference and errors in subject-verb
agreement, pronoun-antecedent
agreement, spelling, punctuation,
and capitalization.

Errors reveal no patterns and
create no significant confusion for a
reader.

Errors may reveal patterns but
create no significant confusion for
a reader.

Errors reveal patterns and
create occasional barriers
for a reader.
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Low: The writer uses language
that demonstrates no
understanding of an academic
audience.
Language choices create
pervasive barriers for a reader.
High: The writer presents
nonstandard sentence
structures throughout the
project.
Fragments or run-ons create
frequent barriers for a reader
and other errors may also
confuse a reader.
Low: The writer provides few
standard sentence structures.
Fragments and run-ons or
other errors create pervasive
barriers for a reader.
High: The writer observes few
conventions of standard written
English spelling, grammar, and
punctuation.
Errors reveal patterns and
create frequent barriers for a
reader.
Low: The writer observes no
conventions of standard written
English.
Errors create pervasive
barriers for a reader.

Format and
Documentation

Objective 4A:
Paper Format
and
Documentation
Style

Advanced
The writer presents both the
paper and end-of-text
documentation (Works Cited
according to MLA format with
very little error.

Satisfactory
The writer presents both the
paper and end-of-text
documentation (Works Cited)
according to MLA format with a
few minor errors

Acceptable

Minimal

The writer attempts to present both
the paper and end of text
documentation (Works) according
to MLA format but with several
minor errors.

The writer may attempt to present
both the paper and end-of-text
documentation (Works Cited)
according to MLA format but with
several errors that indicate a lack of
time and attention given to MLA
style requirements.
The paper may reflect some major
flaws in basic paper format or endof-text documentation, such as lack
of essential content for the citations.

Unacceptable (High / Low)
High: The writer presents
little evidence of formatting
either the paper or end-oftext documentation with
appropriate style
prescriptions.
The paper reflects
numerous major flaws in
basic document format or
end-of-text documentation.

Low: The writer includes no
end-of-text documentation,
and, therefore, the student
will not receive a grade for
this product.

Objective 4B:
Direct
Quotation

Objective 4C:
Accuracy and
Ethicality

The writer integrates all quoted
material smoothly, accurately,
and responsibly, with thorough
attribution and signal phrasing.
No quotations stand alone or
read awkwardly.

The writer integrates nearly all
quoted material smoothly,
accurately, and responsibly, with
effective attribution and signal
phrasing.
No quotations stand alone or
read awkwardly.

The writer integrates most quoted
material accurately and
responsibly, with functional
attribution and signal phrasing.
No quotations stand alone, though
some may read awkwardly.

The writer integrates some quoted
material accurately and responsibly.
Some quotations may lack
attribution, may read awkwardly, or
may stand alone.

High: The writer integrates
little quoted material
accurately and responsibly.
Most quotations lack
attribution, read awkwardly,
or stand alone.
Low: The writer includes no
discernible direct quotation.

The writer summarizes,
paraphrases, or quotes and
acknowledges all source
material accurately and
responsibly.

The writer summarizes,
paraphrases, or quotes and
acknowledges nearly all source
material accurately and
responsibly.

The writer summarizes,
paraphrases, or quotes and
acknowledges most source
material accurately and
responsibly.

The writer presents an
appropriate balance of all source
material (summarized,
paraphrased, or quoted) with intext citations in MLA format with
very few errors, if any.

The writer presents an
appropriate balance of nearly all
source material with in-text
citations in MLA format and some
minor errors.

The writer presents most source
material with in-text citations in
MLA format with several minor
errors.

*Any intentional plagiarism or any paper without documentation will not be graded.
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The writer summarizes,
paraphrases, or quotes and
acknowledges some source
material accurately and responsibly.
The writer attempts to present some
source material with in-text citations
but several minor errors or a few
major errors indicate a lack of time
and attention given to MLA style
requirements.

High: The writer includes
little evidence of
incorporating and citing
source material accurately
and responsibly.
Most source material lacks
adequate or appropriate intext citations.
Low: The writer includes no
evidence of incorporating or
citing source material, and,
therefore, the student will
not receive a grade for this
product.

TO:

English 111 Instructors

FROM:

Lindsay Smith and Kellen Pagán, English CT Assessment Coordinators

DATE:

August 14, 2014

SUBJECT:

Fall 2014 Assessment Data Collection

For the 2014-2015 assessment cycle, the English department will utilize a newly-modified rubric; the
rubric continues to align with our English College Transfer Objectives (attached), so it will be used across
the department as a reliable tool for student assessment. We will collect student data from selected
English 111 classes in order to evaluate student achievement in our area.
As you use the rubric and collect data, please take the following steps:
1. Attached, you will receive notification of the class (or classes) from which the assessment team
will need data.
2. Throughout the semester, you are encouraged to use the rubric to assess other writing assignments.
Please make sure your students are familiar with the rubric before you assess research papers.
Please make sure your feedback aligns with the weighted value of the rubric in order to ensure
proper student development.
3. In the final third of the semester, you must use the rubric (attached) to assess a research-based
academic paper. This paper should be a minimum of 1,500 words, not including the Works Cited
page, and it should include a minimum of five, varied sources. As you use the rubric, please make
sure you use the comment box for your students.
4. Once you finish grading all research papers with the rubric, please make a copy of each paper and
rubric. On the copied papers, make sure you hide student and instructor names on all documents.
5. After you make the copies of your papers, please number each student paper and rubric (1-30).
Please use the assigned numbers to fill out your Instructor Assessment Data Sheet (attached), and
on your data sheet, you should take care to note your course section number in the appropriate
box. Please double check your numbers to ensure that you have copied them correctly to your data
sheet.
6. Please place your completed Instructor Assessment Data Sheet on top of your stack of copied
papers, and please keep your papers in numerical order. For each copied paper, you should place
the student’s rubric on top of the research paper. You should note your section number on your
Data Sheet.
7. Once you have arranged your paperwork, please submit it to Lindsay Smith’s office, CUH 395, in
an interdepartmental mail envelope. If I am not in my office, please place your paperwork in the
hanging folders on my door. Please identify your course section number on the front of the
envelope.
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8. Deadline: Your paperwork is due on December 16, 2013 by noon. If you are teaching a course in
the first eight weeks of the semester, please submit your paper work at the end of your course.
Please note: The 2014-2015 rubric includes important changes from the previous cycle, including
different weighted values for Objectives Two and Four. Please double check that your FA14 classes,
especially the Blackboard sites, include the updated rubric.
Throughout the semester, if you have any questions or concerns about the rubric, its implementation, or
the data collection process, please do not hesitate to ask. In advance, we thank you for your help this
semester.
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English 111: Fall 2014 Assessment Course Selections
ENG.111.0013 (MWF @ 11)
ENG.111.0909 (INET)
ENG.111.5H01 (MW @ 1)
ENG.1113.0028 (MWF @ 8)
ENG.111.0019 (TR @ 12)
ENG.111.0030 (MWF @ 11)
ENG.111.0903 (INET)
ENG.111.2002 (TR @ 12)
ENG.111.0901 (INET )
ENG.111.0009 (MWF @ 10)
ENG.111.5W13 (INET)
ENG.111.0018 (TR @ 12)
ENG.111.0020 (MWF @ 1)
ENG.111.0006 (TR @ 9)
ENG.111.0008 (MWF @ 10)
ENG.111.2901 (INET)
ENG.111.0010 (TR @ 10)
ENG.111.0029 (MWF @ 10)
ENG.111.1003 (MWF @ 9)
ENG.111.0031 (M @ 4)
ENG.111.0024 (MWF @ 2)
ENG.111.0011 (TR @ 10)
ENG.111.0021 (TR @ 1)
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ENGLISH 111: Instructor Assessment Data Sheet
Section Number _________
	
  

Student
Number
1

	
  

2

Objective 1
/30

Objective 2
/40

Objective 3
/15

3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
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Objective 4
/15

Total
/100

Student _______________________
Total Points Earned _____________

FTCC ENGLISH DEPARTMENT: WRITING RUBRIC
Please note: Any student who intentionally plagiarizes a paper will automatically receive a zero on the assignment. Instructors
will not grade any research paper submitted without documentation (including in-text citations and a Works Cited page).
For an academic essay, the writer should:
OBJECTIVE 1: ORGANIZATION AND FOCUS (30%)
1A. Establish a clear and specific thesis in the introduction to guide the paper. (10*)
1B. Develop clear and specific topic sentences for each body paragraph that connect to the thesis. (5*)
1C. Maintain a logical organizational flow for the body paragraphs with transitional phrases to show relation of ideas. (5*)
1D. Construct an effective introduction and conclusion to unify the focus and significance of the paper. (10*)
Comments:

OBJECTIVE 1 SCORE:

/30

Advanced (30-29); Satisfactory (28-26); Acceptable (25-23); Minimal (22-21); Unacceptable (20-0)

OBJECTIVE 2: DEVELOPMENT (40%)
*Students who do not reach minimum requirements with length and sources will not receive credit in this area.
2A. Select credible, academic source material to support paper claims effectively. (5*)
2B. Choose specific and detailed examples to illustrate the main ideas of the paper. (10*)
2C. Elaborate on major assertions with factual, logical, and appropriate support. (10*)
2D. Make clear connections between the supporting material and the main ideas for the audience. (10*)
2E. Anticipate audience reaction to topics and respond with clarifying support. (5*)
Comments:

OBJECTIVE 2 SCORE:

/40

Advanced (40-37); Satisfactory (36-34); Acceptable (33-31); Minimal (30-28); Unacceptable (27-0)
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OBJECTIVE 3: GRAMMAR AND MECHANICS (15%)
3A. Select appropriate diction (word choice) to match standard conventions. (*5)
3B. Employ standard sentence structure by avoiding run-on sentences and sentence fragments. (*5)
3C. Apply conventions of Standard Written English, to include punctuation, subject-verb agreement, and spelling. (*5)
Comments:

OBJECTIVE 3 SCORE:

/15

Advanced (15-14); Satisfactory (13); Acceptable (12); Minimal (11); Unacceptable (10-0)

OBJECTIVE 4: SOURCES AND DOCUMENTATION (15%)
4A. Present the paper and Works Cited page in standard MLA format. (*5)
4B. Integrate quoted material with smooth, effective control. (*5)
4C. Paraphrase, quote, and cite material with correct formatting and in-text citations. (*5)
Comments:

OBJECTIVE 4 SCORE:

/15

Advanced (15-14); Satisfactory (13); Acceptable (12); Minimal (11); Unacceptable (10-0)

*Points Available
Objective Totals:

Student needs to focus primarily on the following

Objective 1:

/30

objective measures:

Objective 2:

/40

Example: 1B, 3A, and 4C

Objective 3:

/15

Objective 4:

/15

Total Points Earned:

_____ _____ _____

/100
Updated Fall 2014
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Eng 111 with scores above 77%

Total
number
of
papers
above
77%

Class /
Outcome

Total
Total
scores Percent
numb Percent of with of scores
er of scores
less with less
paper above
than
than
s
77%
77%
77%

Organization

233

295

79.0%

62

21.0%

Development

227

295

77.0%

68

23.0%

Grammar

206

295

70.0%

89

30.0%

Documentation

159

295

54.0%

136

46.0%

Combined

208

295

70.5%

87

29.5%

1
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BIO 111 Rubric
Hypothesis statement

Interpretation of results

Identification of
experimental limitations

Recognition complications
with the experimental
design

Identification of further
research potential

20

Hypothesis statement
is clearly stated and
described. Pertinent
information should be
clearly and logically
described.

Evaluation of analyzed
data in the controlled
experiment is clear and
fully described with
logical progression.
Interpretation is clearly
supported using multiple
peer-reviewed scientific
publications.

Limitations of the
controlled experiment
are clearly and fully
described using
information obtained
from scientific
publications when
necessary.

The experimental design of
the controlled experiment is
critically evaluated for
design complication or
flaws. Student may use
scientific publications as
support.

Research potential of the
controlled experiment is
clearly evaluated and
described using established
data and scientific
publications.

15

Hypothesis statement
and all relevant
information is stated
and described in a way
that will not
significantly
circumvent
comprehension.

Evaluation of analyzed
data in the controlled
experiment is described
in a way that will not
significantly circumvent
comprehension.
Interpretation is
supported using peerreviewed scientific
publications.

Limitations of the
controlled experiment
are described using
information obtained
from scientific
publications when
necessary. Any missing
information will not
circumvent
comprehension.

The experimental design of
the controlled experiment is
critically evaluated for
design complication or flaw.
Missing information will not
significantly affect the
student’s evaluation of the
experimental design.
Student may use
publications as support.

Research potential of the
controlled experiment is
evaluated and described
using established data and
scientific publications.
Missing information will not
significantly circumvent
reader comprehension.

10

Hypothesis statement
and relevant
information is
described with missing
information or

Evaluation of analyzed
data in the controlled
experiment is described
with missing information
and may lack logical

Limitations of the
controlled experiment
are described using
information obtained
from scientific

The experimental design of
the controlled experiment is
evaluated for design
complication or flaw.
Missing information or

Research potential of the
controlled experiment is
evaluated and described.
Missing information will
obstruct reader
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BIO 111 Rubric
ambiguities that
would pose a
significant obstacle in
comprehension.

progression.
Interpretation may lack
support by use of peerreviewed scientific
publications.

publications when
necessary. Information
or logical progression is
missing which impedes
readers understanding.

faulty interpretation of the
experimental design
impedes reader
understanding. Student
may or may not use
publications for support.

understanding. Students
may or may not use
established data or
scientific publications.

5

Hypothesis is stated
but has no supporting
description or
clarification.

Evaluation of analyzed
data in the controlled
experiment is
incomplete and is
missing information that
obstructs understanding.
Few or no peer-reviewed
scientific publications
were used.

Limitations of the
controlled experiment
are described. Enough
missing information and
supporting publications
obstructs readers
understanding.

The experimental design of
the controlled experiment is
evaluated for design
complication or flaw.
Interpretation of the
experimental design is
missing information or
wrong so that the reader
has no understanding of the
student’s interpretation.
Student may or may not use
publications for support.

Research potential of the
controlled experiment is
evaluated and described.
The information presented
is incorrect or missing
enough information that
the reader cannot
understand the presented
information. Students may
or may not use established
data or publications.

0

Hypothesis was not
stated.

There is no
interpretation of results.

No limitations are
included.

No discussion of the
complications in
experimental design is
included.

Further research potential
is not discussed.
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FTCC ART 111, Art Appreciation, Global Awareness Assessment, Essay Assignment
•
•
•
•
•

Use the names of artists and art below to find a work of Art to discuss in essay form. Identify
the work of art by title, artist, period/style, genre, and geographic/cultural origin.
In your essay describe the art object in terms of the Visual Elements and Principles of Design.
Through research, present what scholars have said about the meaning of that work of art in the
context of the history of art. Please use proper MLA formatting.
Include in your discussion what the uses of the object/objects were at the time it was made and
what the impact of that work of art has been on the culture who created it.
Your conclusions should include your interpretations of the work of art.

Contemporary Syrian Artists
Safwan Dahoul
Tammam Azzam
Iman Hasbani
Kais Salman
Saad Yagan
Abdul Kerim Majdal Al-Beik
Alice Al Khatib
Ancient Assyrian Art
Assyrian Relief of Nimrod
Lion Hunt from the Place Complex Assurnasirpal
Victory Stele of Narum-Sin
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Cultural Awareness Rubric
003
003
004
004
004
004
1904

AF
AF
AF
AF
AF
AF
AFA

1
1
3
3
3
3
4

1
1
3
2
3
2
4

1
1
3
3
3
3
4

0
0
3
3
3
3
4

71% of AFA students met the goal
2 students scored less than 2
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0
0
3
3
3
3
4

3
3
15
14
15
14
20

0.60
0.60
3.00
2.80
3.00
2.80

0.6
1
3
3
2.8
2.8
4
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FTCC Quantitative Reasoning Skills Rubric
Criteria

(4) 17-20 Exemplary

(3) 13-16 Satisfactory

(2) 9-12 Acceptable

Understands
the problem

Presents evidence that
the student fully
understands the purpose
of the assignment,
concepts and interrelated
ideas.

Presents evidence that
the student understands
the purpose of the
assignment, concepts and
interrelated ideas with
only minor
misinterpretations.

Presents evidence that
the student partially
understands the purpose,
concepts and interrelated
ideas in the assignment.

Presents little evidence Does not understand
that the student
the assignment.
understands the
purpose, concepts and
interrelated ideas in the
assignment.

Communicates Communicates
Quantitative
quantitative information
numerically and/ or
Information
graphically.

Communicates
quantitative information
numerically and or
graphically with only minor
misinterpretations.

Communicates
quantitative information
numerically and/ or
graphically with minor
misinterpretations.

Communicates
quantitative information
numerically and/ or
graphically with
significant
misinterpretations.

Does not
communicate
quantitative
information.

Extracts
quantitative
information

Uses quantitative
information numerically
and /or graphically.

Uses quantitative
information numerically
and/ or graphically with
only minor
misinterpretations.

Uses quantitative
information numerically
and /or graphically with
minor misinterpretations.

Uses quantitative
information numerically
and /or graphically with
little understanding.

Does not use
quantitative
information.

Solves the
problem

Demonstrates the ability
to present a logical
solution based upon
quantitative information.

Demonstrates the ability
to present a logical
solution based upon
quantitative information
with few minor
interpretations.

Demonstrates the ability
to present a logical
solution based upon
quantitative information
with major flaws.

Presents a solution that
is illogical based upon
quantitative
information.

Does not present any
solution based upon
quantitative
information.

Evaluates the
results

Interprets findings by
offering alternative
solutions, making correct
inferences, and/ or
applying the solutions to
real life.

Interprets findings by
offering alternative
solutions, making correct
inferences, and/ or
applying the solutions to
real life with only minor
flaws.

Interprets findings by
offering alternative
solutions, making correct
inferences, and/ or
applying the solutions to
real life with major flaws.

Interprets findings by
offering alternative
solutions, but making
incorrect inferences
and/ or incorrectly
applying the solutions
to real life.

Does not interpret
findings by offering
alternative solutions.

Score Total: ______
Scores: 17-20 (4); 13-16 (3); 9-12 (2); 5-8 (1); 0-4 (0)
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(1) 5-8 Minimal

(0) 0-4
Unacceptable

Section Number: __________

Student ID #: __________

Student Program: __________

Student >30+ Hours: Y / N

FTCC General Education Rubric: Computer Literacy
Ability to:
Communication Tools

Exemplary (4)
Selects and utilizes
appropriate
communication tool to
send a clear message
with appropriate style,
tone, grammar, and
language.

Satisfactory (3)
Selects and utilizes
appropriate
communication tool to
send a message with
appropriate tone,
grammar, and
language. Has some
problems with style
and/or clarity.

Acceptable (2)
Selects and utilizes
appropriate
communication tool to
send a message with
appropriate tone and
language. Has some
problems with style,
language, and/or
clarity.

Minimal (1)
Sends a message
using incorrect
communication tool.
Has significant
problems with tone
and/or grammar. Has
some problems with
style, language, and/or
clarity.

Unacceptable (0)
Sends a message using
incorrect or inappropriate
communication tool,
unacceptable tone and/or
language, vague or missing
information in content,
inappropriate language
such as profanity or textspeak.

Research Tools

Selects and utilizes an
appropriate database
to find and select a
discernible variety of
appropriate and
purposeful academic
source materials using
appropriate limiters
(e.g., keyword
searches, dates of
publication, and source
types).

Selects and utilizes an
appropriate database
to find and select
appropriate academic
source materials using
appropriate limiters
(e.g., keyword
searches, dates of
publication, and source
types).

Selects and utilizes an
appropriate database
to find and select some
academic source
materials using some
limiters (e.g., keyword
searches, dates of
publication, and source
types).

Selects and utilizes an
appropriate database
to find and select few
academic source
materials. No limiters
used.

Without using an
appropriate database, find
and select nonacademic
source materials (that
generate non-scholarly
resources).

Computer Program
Utilization

Selects and utilizes
appropriate program to
create a document. No
errors in spelling or
grammar. Clear
content that is easily
understood. Document
submitted on time as
assigned.

Selects and utilizes
appropriate program to
create a document.
Document formatted
correctly using
appropriate program.
Few errors in spelling
or grammar. Clear
content. Document
submitted on time as
assigned.

Selects and utilizes
appropriate program to
create a document.
Document formatted
correctly using
appropriate program.
Some errors in spelling
and/or grammar. Some
unclear content.
Document submitted
on time as assigned.

Selects and utilizes
appropriate program to
create a document.
Document has some
format problems;
completed using
appropriate program.
Errors in spelling
and/or grammar.
Content unclear.
Document submitted
on time as assigned.

Selects and utilizes
incorrect or inappropriate
program to create a
document. Document has
format problems. Errors in
spelling and/or grammar.
Content unclear. Document
submitted late or not as
assigned.
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Committee Minutes
<<Art Advisory Meeting>>
<<April 15, 2016, 12:00 – 2:00pm, FTCC Cafeteria>>
Members present: <<Enter Name & employment status as faculty or staff (using the legend of S or F) for
each person present at the meeting>>
Legend: (A= Administration, F = Faculty, S = Staff)
F Robin Teas FTCC
F Dennis Johnson FTCC
F Daniel Pappas FTCC
F Katharine Morrill FTCC
F Callie Goss FTCC
A Debra Mintz Arts Council
F Dwight Smith FSU
F Phoebe Wilson FSU
Members absent: << Enter Name & employment status as faculty or staff (using the legend of S or F) for
each person absent from the meeting>> Legend: (A= Administration, F = Faculty, S = Staff)

OLD BUSINESS:
-

Last years minutes were reviewed and approved from previous year.
Discussed changes that have occurred in the inner workings of FTCC including faculty/ staff and
administration changes.
NEW BUSINESS:
-

-

Johnson had mentioned to meeting about staff/ faculty and administration changes that occurred
within the last year.
o FTCC lost the Associate VP, Dean and Department Chair of Fine Arts. Johnson is the
new Department Chair for Fine Arts. There will be no division chair or Associate VP.
o New Faculty member in the Visual Arts, Callie Goss
Big change for the coming Fall 2016 is the change to the degree’s requirements and the name. It
will now be Associate in Fine Arts in Visual Arts (A10600). This change will help make the
Visual Arts more streamline.
o Teas had made some comments in regards to the changes. “These are changes that are
mandated by the state for visual art which will be a new number and requirements are
different. It is stream lining the program and the electives to help them graduate within
the 2 years. We eliminated videography, survey of American art and nonwestern art
history (a course that would be 3rd or 4th year courses). Our Digital Photography course
we found that some schools want to students to have coming in while others do not,
however no matter the school this course would be taught in the later part of their
program at the 4 year level. We had to add courses that were not being taught regularly.
Drawing 2, Figure Drawing and Printmaking. Goss developed the printmaking course
with changes that have helped strengthen the students and broadened their education.
Program electives will cycle Drawing I, Print I, Paint I and etc. To help set them up
if they transfer to a larger school. The changes will help reflect to the program they
transfer to. Over the last year we have noticed we have been getting a lot of humanities
students and not enough art students, but also because we have no pre requirements.
Students are into getting classes where they are not prepared. For example students who
have never taken Drawing I are taking Painting I, which you have to have a basic
drawing understanding and skill level. This unpreparedness brings down the level being
taught because the instructor has to tailor the whole course to the 2-3 students not
prepared. Durham tech and Wake tech both have reading level requirements. We are
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o

o

o
-

-

-

-

-

asking the Advisory Board to put into place English and Reading prerequisites for
courses? This will help prepare students and increase retention and engage them until
they have completed their programs (new mandate).
Smith & Phoebe agrees - I recommend you do that because it only helps the students
especially the students that really want to achieve a certain level or success in the course
and program. If they do not come prepared they have dropped or withdrawn.
(Advisory Board asked Dwight from FSU what he does if he gets a student who is not
ready for a course or cannot read.) What do you do if you come across a student who
cannot read? Student success center which is asking them to go from basic reading level
to college in 6 weeks which cannot happen. University College for basic skills classes.
Phoebe 2nd recommendation

Degree Plans for Theater – Degree Plans for Theater – Theater, 4 plays a year, Musical in Fall.
Think about strengths
Now more open instead of streamline. According to state theater criticism, Readers Theater,
acting 1 and 2, stage makeup, stage craft, voice and performance, play production. There are
some problems with theater criticism, which has theater appreciation as a prerequisite, but it is not
part of the program. Two tracks performance track, and design technical track.
FSU requires intro to theater for any theatre course.
All schools should meet up to sit down and see course equivalents between schools.
Music - degree didn’t change. Name changed. Daniel Pappas also has received new classroom and
equipment. This year Pappas began pushing for more public performances for the students.
o Can we recommend to have Pappas be part of changes for future music stuff? Would
have been nice to take theory 3 and 4 off so could take more classes to prepare students
for 4 year school. How do we word recommendation to revisit those upper level music
classes to include music faculty in the visitation (Phoebe) (Mintz seconds
recommendation) To prepare them for larger school and more intense programs.
o Did change the book with online elements to help them listen and learn for the class.
o Jazz is a core class; very popular should have more to help with retention.
o Started a chorus course, which is very strong and going well. The ensemble is a hodge
podge but it is what we have. So trying to get more numbers. Playing a lot on campus
played 3 already this semester.
o Basic issue not enough people stretched to thin.
o Suggestion – if you are having a hard time finding people to play an instrument, but you
could probably find faculty or other people and do jam sessions to find more people to
help with program and experience of playing music. Any value?
o Would like students to participate in community orchestra for credit, but ftcc does not
allow. Students need to perform and should be allowed to take advantage of stuff in
community.
Pappas had asked the Advisory Board to help recommend action to be taken to hire another full
time Faculty member to help aid in the growing department of Music. Currently he teaches most
courses while Adjuncts teach the rest. Pappas did just hire an adjunct with Opera singing
experience which he believes could help with the voice part of the department and he would be
delighted if he could hire her full time.
Dwight Denise Patton teaches in the late afternoon. Moving to a 3 3 format in fall for the Jazz,
has an instructor that could come work face to face. Talk to parkers, Finn.
Shell instructor and bring in jazz instructors.

Gallery:
Morrill took over for Teas in fall but was able to get a good variety of different artists and
disciplines and includes more of the community. Looking at statistics up from last year. Change
of locations, there are benefits in which the new area brings in new people that wouldn’t normally
come, also helps bring in more people because of curb appeal. In process of purchasing new
lighting and hanging systems. Old system went in 615 for the presentation of student work. FTCC
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student show Tuesday and collaborated with culinary and music to bring different programs
together. 74 visitors from the first night!
o Smith: What is the budget?
o 12,000 total grants were 7 or 8,000 and was three years ago just now to get it. Was for
floor but since we moved used it for lighting. Yearly budget.
o New location is better for on and off campus visitors to help find. Talking about ways to
help hide the technology in the room.
o Morrill – Something to do we have been asked to showcase more student work so we
approached it with do it and ask permission later. Getting more people to ask to
participate and getting more work in the literary magazine and work with biology
department. Part of grant to install frames.
o Photographing work to get more copies of student work.
o Mintz suggests: Fourth Friday Space Grants could FTCC work with them. Public
exposure.
Main Idea with meeting:
-

We are extremely under staffed and could use another music person, another Theater Person,
maybe even a dance instructor.
Recommend for more people. Does not make sense why there is one music and 3 art people
(Dwight)

Actions/Activities/Assignments before next meeting:
-

Recommend to pursue the further collaborative effort between FTCC and FSU (Dwight)
Send letter to those retiring if want to be on board.
On record Mintz very impressed with the art department is doing with resources available to them
and the amazing amount of work that you are doing. Thank on behalf of the community. Phoebe
seconds it.

Next Meeting: October 2016
Adjournment: Meeting Adjourned at 2:00pm will send out invitations to get more people to come to
meeting.
Minutes Prepared by: Callie Goss 4/15/2016
Minutes Approved by: <<Enter Name and date>>
Minutes submitted to Office of HR & IEA for Web Page Posting: <<Enter a date>>
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